Reading Comprehension: Understanding the Brain
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Module 5: Reading Comprehension

Understanding the Brain and the Impact on Instruction
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1. In many classrooms, children who do not learn required material in a specific amount of time are considered to have a deficit, that is something is wrong with their brains. Research has shown that the brain is highly plastic and capable of reorganizing and rebuilding itself.  Furthermore, the evidence strongly suggests that the earlier children are provided help, the quicker they will catch up to their peers and learn from regular classroom instruction. (Clay, 1991, 2002). But this can only occur when children are working in nonthreatening, emotionally supportive environments with teachers who have high expectations that the children will learn and that they can teach them (Levine 2002).

2. Before decisions about instruction can be made, it is a teacher’s responsibility to give considerable thought to the environment she creates for each student. (Clay, 1991)

3. Durden and Mackay (1995) contended that it is the teacher’s responsibility to make the optimal match between students’ needs (both emotional and academic) and the appropriate challenge for them.

4. When interactions between teachers and students are positive, emotional connectiveness occurs and learning is enhanced. (Lyons, 2003)

5. Children who struggle to learn tend to be most sensitive and react more strongly to parents’ and teachers’ nonverbal cues.  Adults reveal their inner attitudes, beliefs, and prejudices every time they interact with children, and most children read the subtext. These social exchanges and interactions have a powerful impact on students’ ability to attend, sustain attention and learn.  Teachers should pay attention to the emotional subtext of their lessons and interactions with students. (Lyons, 2003)

6. [image: ]Research shows that poor readers can make improvements when they have enough practice, to:  build skills incrementally; gain automaticity; learn how the alphabet system works.

7. Practice can vary in terms of structure.  Students can practice on their own when they’ve learned something, and this can be done throughout the day, at home, in partners and in groups—as long as they know the skill they are practicing, and the work is focused.

8. [bookmark: _GoBack]Guidelines for quality practice materials must be accurate and aligned, focused on the current skill, provide many repetitions for students and promote independence.
Lyons, C. A. (2003). Teaching struggling readers: How to use brain-based research to maximize learning. Portsmouth, NH: Heinemann.
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