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Presentation Notes
Welcome and introductions
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Presenter
Presentation Notes
Handout – Full Writing to Read Report for ACs or Synopsis of Writing to Read for SPs (Optional) Participants may wish to have a few minutes to scan the report prior to engaging more with the rest of the presentation. Notes:Read slide.  The following information gives background information on the report as well as additional information on why this report is so important to schools/districts.From Writing to Read Forward – page 2 by Vartan Gregorian – President, Carnegie Corporation of New YorkWriting to Read builds on Writing Next by providing evidence for how writing can improve reading.  As both reports warn, American students today are not meeting even basic literacy standards and their teachers are often at a loss for how to help them.  In an age overwhelmed by information, we are told, for example, that all available information doubles every two to three years, we should view this as a crisis, because the ability to read, comprehend and write – in other words, to organize information into knowledge, can be viewed as tantamount as a survival skill..  Why?  Because in the decades ahead, Americans face yet another challenge:  how to keep our democracy and our society from being divided not only between rich and poor, but also between those who have access to information and knowledge, and thus power to achieve upward mobility, and the power over their own lives, and their families’ ability to thrive and succeed and those who do not. 



Outcomes
Participants will 

1. Access three writing recommendations to 
support student comprehension of 
content area texts used.

2. Review strategies based on the three    
recommendations.  
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Presenter
Presentation Notes
Notes:The recommendations and instructional practices are taken from page 5 of the Writing to Read report and on pg 2-3 in the synopsis.  In today’s training, we will hit on  each one of the recommendations and strategies to help meet those recommendations.  Additional Notes:Writing to Read does not identify ALL the ways that writing can enhance reading any more than Writing Next identified all of the possible ways to improve students’ writing.    However, all of the Writing to Read instructional recommendations have shown clear results for improving students’ reading.  The strategies shared on the slides in this presentation are specifically from the report.    We also share several other strategies that support the research.  



Writing to Read Note-Catcher
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Recommendations

Your Notes & 
Resources

Reflections

Instructional 
Practices

Presenter
Presentation Notes
To help you keep notes of what we will cover in the session, we have provided a Notes Catcher to keep track of ideas to use in the classroom.
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Presenter
Presentation Notes
Note:Let’s start with Recommendation #1.



Recommendation #1

Have students 
write about the 
text they read.

Students’ comprehension of science, social studies, 
and language arts texts is improved when they write 
about what they read.
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Presenter
Presentation Notes
 Notes:The evidence shows that having students write about what they read does enhance their reading, abilities.  In fact, fifty-seven out of sixty-one outcomes (93 percent) were positive, indicating a consistent and positive effect for writing about what they read.  
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Presenter
Presentation Notes
Notes:The first instructional practice  is to respond to a text in writing by writing personal reactions AND/OR analyzing and interpreting text.  Ask participants to determine the effect size of this instructional practice.Reminder:Even when the practices are used together, they do not constitute a full curriculum.  The writing practices described in this report should be used by educators in a flexible and thoughtful way to support students’ learning. (pg. 5)



Writing About Text Proved to Be Better 
Than Just…

Reading It

Reading and 
Rereading It

Reading and 
Studying It

Reading and 
Discussing It

Receiving 
Reading 
Instruction
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Presenter
Presentation Notes
Notes:Share slide.



Instructional Practice
• Respond to a Text in Writing 

o Writing Personal Reactions 
o Writing to Analyze and Interpret the Text

11

If coupled with EXPLICIT 
INSTRUCTION

Presenter
Presentation Notes
Notes:Writing a response involves either 	1. A personal reaction to the text.  The personal reaction includes writing a personal response to narrative material read OR writing about a personal experience related to it.  		2. ANALYSIS and INTERPRETATION activities, in contrast, focus on writing analysis of the characters in a novel, writing a paper showing how to apply material that was read, composing a letter to another student explaining how to play a game described in a text, and analyzing a text in writing to develop a particular point of view.  Explicit instruction is an important ingredient in the successful teaching of literacy practices.“EXPLICIT INSTRUCTION is characterized by a series of supports or scaffolds, whereby students are guided through the learning process with clear statements about the purpose and rationale for learning the new skill, clear explanations and demonstrations of the instructional target, and supported practice with feedback until independent mastery has been achieved.” (Anita Archer and Charles Hughes, 2011).  Rosenshine (1987) described this form of instruction as “a systematic method of teaching with emphasis on proceeding in small steps, checking for student understanding, and achieving active and successful participation by all students” 
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Presenter
Presentation Notes
Note:The 2nd instructional practice is to  “Write Summaries of a Text”.



Summarizing Text Proved to Be Better 
Than Just…

Simply Reading the Text

Reading and Rereading the Text

Reading and Studying the Text
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Presenter
Presentation Notes
Notes:The Writing to Read” report states that….”summarization instruction improves both writing quality and reading comprehension.”Have participants read silently as animation brings in each practice that summarizing proves better than.  



Instructional Practice
Write Summaries of a Text

Readers must recognize:
 which ideas are indispensable to the original text.

 which ones can be dropped altogether or combined.

 the need for paraphrasing the text using their own 
words.
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Presenter
Presentation Notes
Notes: Share slide aloud or have participants read silently.  Add “If we want students to learn and remember specific information, what should we have them do? (Read and write summaries of the information they need to learn.”  (pg. 15 of Writing to Read)Additional Notes:What is summarizing? Summarizing is how we take larger selections of text and reduce them to their bare essentials: the gist, the key ideas, the main points that are worth noting and remembering. Webster's calls a summary the "general idea in brief form"; it's the distillation, condensation, or reduction of a larger work into its primary notions.Transforming a mental summary of text into writing requires additional thought about the essence of the material and the permanence of writing creates an external record of this synopsis that can be readily critiqued and reworked.  As a result, summary writing seems likely to improve comprehension of the material being summarized.Summarization has a large and consistent positive impact on student outcomes on both reading and writing.  Across 19 studies with students in grades 3-12, the effect size was .52 showing summary writers at the 70th percentile with others at the 50th percentile



Summary Handout
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1. Skim the handout in 
your group.

2. Choose an summary 
idea that would work 
for your classroom.

3. Choose one person to 
be the spokesperson 
for your group.
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Presenter
Presentation Notes
Note:The 3rd instructional practice is to  “Write Notes about a Text”.



Writing Notes About Text Proved to Be 
Better Than Just…

Reading 

Reading and 
Rereading 

Reading and 
Studying

Reading and 
Underlining Important 

Information

Receiving Explicit 
Instruction In 

Reading Practices
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Presenter
Presentation Notes
Note:Have participants read silently as animation brings in each practice that writing notes about text proves better than just…Restate that….”note taking improves both writing quality and reading comprehension.”Ask participants to share how they were taught to take notes.  Ask them to turn and talk about the skills that are needed to model note taking. Share Donna Ogle experience: Donna went to a school district to model KWL charts.  She had to MODEL it 19 times before students were able to do it independently.  We must take the time to model and continually share the information in order for students to internalize the concepts. 



Note Taking Handout
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In order to 
get 

students to 
respond 

either 
personally 

or to 
analyze or 
interpret, 
questions 

are 
needed.
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Presenter
Presentation Notes
Notes:The 4th instructional practice is answering questions about a text in writing (1st click)  as well as creating and answering written questions about a text.  This naturally pairs with the 1st bullet point about responding to a text in writing.  (2nd click – read aloud red box).  The combining of the 2 demonstrate to teachers how to create classroom tasks aligned to the standards as well as prepare for PARCC.  Reminder:  Even when the practices are used together, they do not constitute a full curriculum.  The writing practices described in this report should be used by educators in a flexible and thoughtful way to support students’ learning. (pg. 5)



Instructional Practice
• Answering Questions About a Text in 

Writing
• Creating AND Answering Written 

Questions About a Text
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If coupled with EXPLICIT 
INSTRUCTION

Presenter
Presentation Notes
Notes:1.  When having students answer questions about a text, the questions should target grade specific standards.  If your grade level standards ask students to make an inference, then a question should be targeting inferences.  If your grade level standards ask for students to identify vocabulary in context, then questions should target vocabulary, etc…When having students creating and then answering questions about a text,  keep in mind that this must be modeled for students of all grade levels.  EXPLICIT INSTRUCTION is required for low achieving students.  The information is repeated here about explicit instruction because the Writing To Read research reiterated the information here as well. 



What Should Guide Question 
Development?

Grade level reading standards  
They provide useful guidance for appropriate 
questions to frame writing responses to text.

Asking higher level questions
They push readers to think 
deeply about the texts.  
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Presenter
Presentation Notes
Optional Handouts:Tulare Grade Level Standards SAP Guide to Creating Text Dependent QuestionsNotes:(Tulare) After reading through the slide, have participants locate their grade specific standards packet from the Tulare Office of Education.Ask participants to note what on these documents might be helpful to them when creating questions or how they may use them in their school/district.  Share out.   Grade level standards provide the higher level thinking questions we want to target.(TDQ Handout)When creating questions, use the guidelines found in the “Guide to Creating Text Dependent Questions” from Student Achievement Partners.  
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Presenter
Presentation Notes
Note:Let’s look at recommendation #2.



Recommendation #2

Teach students 
the writing skills 
and processes 

that go into 
creating text.

Students’ reading skills and comprehension are 
improved by learning the skills and processes that 
go into creating texts.
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Presenter
Presentation Notes
Notes:The 2nd recommendation noted on the Writing to Read report is to teach students the writing skills and processes that go into creating text. Pg.17While writing and reading are not identical skills, both rely on common processes and knowledge (Fitzgerald and Shanahan, 2000). Evidence shows that writing instruction does in fact strengthen a variety of reading skills.Students reading skills and comprehension are improved by learning the skills and processes that go into creating text.  The upcoming slides list the skills and processes suggested.
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Presenter
Presentation Notes
Notes:The 1st instructional practice in teaching students the writing skills and processes that go into creating texts has many components.



Instructional Practices
• Teach the Process of Writing 
• Teach Text Structures for Writing 
• Teach Paragraph or Sentence 

Construction Skills
25

Presenter
Presentation Notes
Notes:This instructional practice includes:process of writingtext structures of writingparagraph or sentence construction skills



The Writing Process

The writing process consists of steps the writer should 
take when producing written language that conveys 
meaning.
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Retrieved from: www.illinoisliteracyinaction.org Select a grade level, click on 
writing and then find standard 4/5..

Presenter
Presentation Notes
Notes:The writing process consists of steps the writer should take when producing written language that coveys meaning.Students should have opportunities to write frequently for real audiences; engage in cycles of planning (prewriting), drafting, and revising text; take personal responsibility and ownership of writing projects; interact and help each other with their writing; participate in a supportive writing environment; and receive assistance and instruction as needed (Graham and Perin, 2007b).  Publishing was not mentioned in the writing to read document.For further information on this, visit the Illinois Literacy in Action Website (Formerly Writing Matters site) for the writing process document which can be downloaded or viewed as needed. If time, it might be helpful to take participants to the site to visit to view the resources available to assist with writing.

http://www.illinoisliteracyinaction.org/


Text Structures for Writing
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Students’ reading skills can also 
be enhanced by teaching them 
how to use text structure as an 
aid for writing text.

Crowhurst, 1991

K-5 Resource:
http://www.readingrockets.org/article/how-teach-expository-text-structure-
facilitate-reading-comprehension

Presenter
Presentation Notes
Notes:Have participants read through the slide on how reading skills can be enhanced by teaching them how to use text structure as an aid for writing text.There is benefit to teaching students the basic elements of the different structures of text by identifying them and discussing them in model essays.  Then they can write their own texts using these elements, and revising them based on feedback from peers and the teacher. (Crowhurst, 1991)The links on the slide provide additional information for participants.

http://www.readingrockets.org/article/how-teach-expository-text-structure-facilitate-reading-comprehension


Text Structure
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Presenter
Presentation Notes
This slide illustrates the 5 most common text structures:  description, sequence, problem/solution, compare & contrast and cause & effect.



Paragraph or Sentence 
Construction Skills

Teaching students how to 
write more sophisticated 
sentences by learning 
how to combine less 
complex sentences into 
more complex ones, 
requires modeling and 
strategy instruction.
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Presenter
Presentation Notes
Notes:Have participants read through the slide.  Teaching patterns for constructing sentences or larger units of text should improve reading skills.  The practice of putting smaller units of writing together to create more complex ones should result in greater skill, to understanding such units in reading (Neville and Searls, 1991)  (pg. 18)  This is the premise for the strategy found on the next slide.



Bryan sat by the fire.  Bryan read a book.

“Bryan sat by the fire and read a book.”

Jan performed poorly on her science test.  
She forgot to study.

“Jan forgot to study and performed poorly 
on her science test.”
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Sentence Combining
Teacher models how to

combine simpler sentences into more 
complex ones.  

Students practice 
combining similar sentences.  

(Hunt and O’Donnell, 1970)
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http://www.readingrockets.org/strategies/sentence_combining

Resource:  Reading Rockets
Strategy, mentor texts, research… 

Presenter
Presentation Notes
Notes:This strategy is found on pg. 20 of the Writing to Read report.  Have participants read the slide.Optional ActivitySay:  “An interesting twist on this approach is to have students combine sentences in material they are reading or disassemble such sentences.”  Have participants look at the following website (Intervention Central) for additional information examples and classroom ideas. http://www.interventioncentral.org/academic-interventions/writing/sentence-combining-teaching-rules-sentence-structure-doing

http://www.readingrockets.org/strategies/sentence_combining
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Presenter
Presentation Notes
Notes:The 2nd instructional practice in teaching students the writing skills and processes that go into creating texts is teaching spelling and sentence combining (improving reading fluency).Ask participants to determine the effect size of this instructional practice.



Instructional 
Practice

Teach Spelling and 
Sentence 

Construction Skills 

(Improves Reading Fluency)
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Presenter
Presentation Notes
Notes:The  instructional practices on this slide are beneficial for improving reading fluency. Spelling Teaching students how words are spelled provide them with schemata about specific connections between letters and sounds, making it easier for them to identify and remember words in text containing these connections.  Sentence ConstructionThe practice of putting smaller units of writing together in order to create more complex ones – from letters to words or words to sentences – should result in greater skill in understanding of these units in reading.
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Presenter
Presentation Notes
Notes:Make the connection that the language standards/foundational skills standards include spelling.Ask participants to determine the effect size of this instructional practice.



Spelling Resources

https://vimeo.com/72895477
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http://www.fcrr.org/curriculum/SCAindex.sh
tm

Center on Instruction:  
Spelling Video

Florida Center for Reading 
Research Student Activities

http://www.readingrockets.org/
sites/default/files/Why%20Tea
ch%20Spelling.pdf

Presenter
Presentation Notes
Possible Handout:  The document on the left comes from Center On Instruction – Why Teach Spelling? The link under it takes you to the document. Included at the end of the document is a “checklist for evaluating a spelling program”.Florida Center for Reading Research Student Activities:Utilizing the Florida Center on Reading Research (FCRR) can aid teachers with classrooms strategies/activities to assist with spelling. Go to http://www.fcrr.org/curriculum/SCAindex.shtm and then click on the grade level in the center of the page.   This will open up a listing of the activities with their alignment to the standards.  Click on the activity and the entire activity will open for classroom use.Center on Instruction Spelling Video:The video on this slide is for presenters/participants to view on their own and can be thought of as an optional activity for trainings that want to emphasize spelling.  The video is 54 minutes long.Does spelling have a place in today’s instructional schedule? Deborah K. Reed, author of the Center on Instruction publication Why Teach Spelling? provided the answer to this question in a May 10, 2012 webinar with a brief review of the research about the impact of spelling on reading abilities, spelling development, and approaches to spelling instruction. Then she described tools for evaluating the components of spelling instructional materials and investigating how spelling instruction is addressed in the Common Core State Standards grade-level expectationsPortions facilitator may wish to print for participants:Checklist for Evaluating a Spelling program pgs. 36-38 – This can be used for participants to evaluate their current program.Table of CCSS linked to Spelling pg. 41-49 (K-12) – This can be used for a reminder of what our new standards require us to do in the area of spelling.If time, ask students to highlight which statements were most enlightening/hard to employ/using now.

https://vimeo.com/72895477
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/sites/default/files/Why%20Teach%20Spelling.pdf
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Presenter
Presentation Notes
Notes:The final recommendation is to increase how much students write.Ask participants to determine the effect size of this instructional practice.



Recommendation #3

Increase how 
much students 

write.

Students’ reading comprehension is improved by 
having them increase how often they produce their 
own texts.
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Presenter
Presentation Notes
Notes:This slide lists the final recommendation – Increase how much students write. This coordinates with writing standard #10 – we want students writing all the time. Increasing how much students write does in fact improve how well they read.  Students’ reading comprehension is improved by having them increase how often they produce their own texts. Reading and writing are communication activities and writers can gain insights about reading by creating a text for an audience to read, even when the student is the intended audience (Nelson and Calfee, 1998). The process of creating a text prompts students to be more thoughtful and engaged when reading text produced by others.  By writing, students learn to make their assumptions and premised explicit as well as observe the rules of logic when composing a text (Applebee, 1984), making them more aware of such issues in the material they read.  Finally writing involves generating meaning by using experience and knowledge to create a text and build relationships among words, sentences, and paragraphs (Wittrock, 1990). 



Increasing the Amount of Writing
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Presenter
Presentation Notes
Notes:HANDOUTS: INSTRUCTIONAL WRITING TIME PAMPHLETTOOLBOX FOR ROUTINE WRITING – Additional writing ideas for the classroom.Activities for increasing the amount of writing in the studies reviewed included writing about self-selected topics or topics chosen in collaboration with peers, setting aside fifteen extra minutes a day for sustained writing, using the Internet to write to pen pals, writing journal entries about daily experiences, interacting with others using a dialogue journal, and writing short passages using inference words.  (pg. 20 Writing to Read Report)



Biggest Enemy 

39

If you can read everything your 
students write, you’re not assigning 
enough writing!



How much time should students 
engage with writing in a school day?

This includes writing practice for all subjects.  
Teaching Elementary School Students to Be Effective Writers (What 
Works Clearinghouse)

40

Grade Level Time Per Day Spent in Writing

Kindergarten 30 Minutes

1st - 5th

Grades
30 Minutes: Teaching Writing Strategies, Techniques 
and Skills

AND
30 Minutes: Writing Practice (students apply the skills 
they learned from instruction)

Presenter
Presentation Notes
The panel recommends a minimum of one hour a day devoted to writing for students, beginning in 1st grade. The hour should include at least 30 minutes dedicated to teaching a variety of writing strategies, techniques, and skills appropriate to students’ levels.  The remaining 30 minutes should be spent on writing practice, where students apply the skills they learned from writing-skills instruction. (For students in kindergarten, at least 30 minutes each day should be devoted to writing and developing writing skills.)Time for writing practice can occur in the context of other content-area instruction. In science, for example, lab reports require detailed procedural writing and clear descriptions of observations imaginary diary entries of people from the time period they are studying in social studies. Additionally, students can write before, during, and/or after reading, to articulate what they already know, what they want to know, and what they learned. When teachers integrate writing tasks with other content-area lessons, students may think more critically about the content-area material.									Teaching Elementary School Students to Be Effective Writers:  What Works Clearinghouse
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What new strategy, resource or concept 
from the Writing to Read research do you 

want to implement?



• Kathi Rhodus krhodus@isbe.net
• Jill Brown jbrown@isbe.net
•

42

mailto:krhodus@isbe.net
mailto:jbrown@isbe.net
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